VWAMp
A"y
N BKY Xa6apLubicbl
TS e 3(99) - 2025
UDC 372.881.1
IRSTI 14.35.09

DOI 10.37238/2960-1371.2960-138X.2025.99(3).107
Kismetova G.N., Dyussembayeva Zh.S.
M. Utemisov West Kazakhstan University, Uralsk, Kazakhstan
Corresponding author: jamilya767@gmail.com
E-mail: galiya-1969@mail.ru,jamilya767@gmail.com

ANALYSIS OF PROBLEMS AND PROSPECTS FOR IMPLEMENTING
AUTHENTIC CONTENT IN THE EDUCATIONAL PROCESS

Annotation. This study investigates the integration of authentic content into the
educational process, with a focus on language learning. Authentic content refers to real-
life materials not originally designed for classroom use, such as films, podcasts, social
media posts, and other digital resources. The research explores the benefits of authentic
materials in enhancing student motivation, engagement, and language proficiency, as
well as the challenges educators face in their implementation. Data were collected
through questionnaires, semi-structured interviews, classroom observations, and student
reflections involving 12 secondary school students and 8 English teachers in Uralsk,
Kazakhstan. Findings reveal that while authentic content positively influences learners’
communicative competence and cultural awareness, difficulties such as adapting
materials to diverse proficiency levels, limited preparation time, and lack of ready-to-
use resources hinder effective application. The study emphasizes the critical role of
teacher training and resource development in overcoming these barriers.
Recommendations for practical strategies and future research directions are provided to
support the successful integration of authentic content in language education.

Keywords: authentic content; language learning; student motivation; teacher
strategies; language proficiency; real-life materials; classroom engagement; curriculum
integration; educational resources.

Introduction

In the context of rapid global changes, educational approaches must adapt to
effectively prepare learners for authentic communication and intercultural interaction.
Although traditional teaching methods retain their value, they often lack sufficient
emphasis on real-world language use, which is critical for developing communicative
competence. Authentic content—materials sourced from everyday life such as
newspapers, films, podcasts, social media, and blogs—offers learners exposure to
natural language use in meaningful contexts, fostering engagement and cultural
understanding [1,2].

Integrating authentic materials into language education can enhance learners’
motivation, critical thinking, and communicative skills by connecting classroom
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activities with relevant, real-world topics [3]. However, challenges remain, including
the adaptation of materials to different proficiency levels, time constraints, and the need
for teacher preparedness [4,5]. This study aims to analyze both the problems and
prospects of implementing authentic content in the educational process, drawing on
empirical data from secondary school settings in Kazakhstan.

The research addresses the following questions:

1.What challenges do teachers and students encounter when using authentic
content?

2.How does authentic content affect student motivation, engagement, and
language development?

3.What strategies can alleviate difficulties in applying authentic materials?

4.What are the future prospects for integrating authentic content effectively into
education?

Participants
The study involved 20 participants from School Nel in Uralsk, Kazakhstan: 12 ninth-
grade students aged 14-15 with intermediate English proficiency (B1-B2) and 8
English teachers with varying professional experience. All participants volunteered and
were informed of the study’s objectives.
Instruments and Procedure

A mixed-methods approach was employed. Quantitative data were gathered via
structured questionnaires completed by both students and teachers, focusing on their
experiences with authentic content. Semi-structured interviews with teachers provided
qualitative insights into classroom practices and challenges. Classroom observations
monitored student engagement during lessons using authentic materials such as films
and podcasts. Additionally, student reflections and samples of written and spoken work
before and after activities were analyzed to assess language development and attitudes.

Data Analysis

Quantitative data were analyzed using descriptive statistics to identify trends in
motivation and perceived challenges. Qualitative data from interviews, observations,
and reflections underwent thematic analysis to extract key themes related to
implementation strategies and obstacles.

Results

Student Perspectives

Most students reported increased motivation and interest when engaging with
authentic materials compared to traditional textbooks. Approximately 75% noted that
films and podcasts made lessons more enjoyable and relevant. Improvements were
observed in listening comprehension and vocabulary retention; however, only a
minority (about 30%) actively incorporated new vocabulary into their speech or writing.

Teacher Perspectives

Teachers recognized authentic content as a valuable tool for enhancing cultural
awareness and student engagement. Key challenges included adapting materials to suit
diverse proficiency levels, limited preparation time, and scarcity of ready-to-use
resources. Teachers emphasized the necessity of scaffolding, such as pre-teaching
vocabulary and using subtitles or transcripts, to support comprehension. Professional
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development and access to curated materials were highlighted as essential for effective
implementation.
Observations and Reflections

Classroom observations confirmed heightened student engagement during
activities involving authentic content. Student reflections indicated increased confidence
and curiosity, though some expressed difficulty with fast speech and unfamiliar cultural
references.

Discussion

The findings confirm that authentic content positively influences student
motivation and language acquisition, supporting previous research [2,3]. Students
reported greater interest and engagement when exposed to real-life materials such as
films and podcasts, which helped them see the practical value of language learning.
However, successful integration requires overcoming significant obstacles. Teachers
face the dual challenge of selecting appropriate materials and managing time
constraints, while students need support to navigate linguistic difficulties and unfamiliar
cultural references.

Effective strategies identified in the study include matching materials to student
interests and proficiency levels, providing linguistic scaffolding (such as vocabulary
previews or transcripts), and incorporating interactive follow-up tasks like discussions
or projects. These approaches help bridge the gap between passive exposure and active
language use. Such strategies are in line with current recommendations in educational
literature, which emphasize the importance of teacher training, resource development,
and methodological flexibility [4,6].

Looking forward, the expanding availability of digital tools and multimedia
resources offers promising opportunities for authentic content integration. Platforms
like YouTube, podcasts, news websites, and language learning apps provide a wide
range of materials that can be tailored to different learners. However, the effective use
of these tools depends on the teacher’s ability to curate and adapt content appropriately.
Therefore, institutional support in the form of ongoing professional development,
collaborative resource-sharing, and curriculum alignment will be crucial to maximize
the benefits and ensure sustainable implementation in diverse classroom settings.

Conclusion

This study demonstrates that authentic content can significantly enrich language
learning by enhancing motivation, engagement, and cultural competence. Despite
challenges related to material adaptation and preparation time, teachers’ strategic
approaches and professional development can facilitate effective implementation. The
prospects for authentic content in education are promising, especially with growing
digital resources and pedagogical support. Future research should explore scalable
training models and the impact of authentic content across diverse educational contexts.
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Kucmerosa I'.H., ltocembaeBa K.C
AHAJIN3 ITPOBJIEM U IIEPCIIEKTUB BHE/IPEHUSA
AYTEHTUYHOT'O KOHTEHTA B OBPA3OBATEJBHBIN POIIECC

AHHOTanMA. J[aHHOE HCCIEIOBaHUE IOCBSILEHO WHTErPAlMM ayTEHTUYHOI'O
KOHTEHTa B 00pa3oBaTelbHbIM MpOIECC, C AaKIEHTOM Ha OOy4eHHEe WHOCTPAHHBIM
a3plkaM. [lox ayTeHTUYHBIM KOHTEHTOM IMOHUMAIOTCS MaTepUalIbl U3 PEaIbHOM KU3HH,
M3HAYaJbHO HE NpeAHA3HAUYEHHBIC JUIS MCIOJIb30BaHMs B YUeOHOW ayAUTOPHH, TaKHUe
Kak (WIbMBI, TOAKACTHI, MyOJMKAallMM B COLHUAIBHBIX CETSIX U Jpyrue HudpoBbIe
pecypebl. B paMkax ucciieioBaHUsL PacCMaTpUBAIOTCS MPEUMYIIECTBA UCIOJIB30BaHUS
AyTeHTUYHBIX ~MAaTE€pHajoB JUIsl TIOBBIICHHS MOTHBAIMKM  OOydYaloOIIMXCs, HX
BOBJICYEHHOCTHU U YPOBHS SI3bIKOBOM KOMIIETCHIIMH, a TAKXKE aHAIIM3UPYIOTCS OCHOBHBIE
TPYJIHOCTH, C KOTOPBIMU CTAJIKMBAOTCS IEAArOTU IPU UX BHEAPEHUU. DMIUPUUECKUE
JaHHble ObUIM COOpaHBl C IOMOINBIO AHKETHPOBAHUS, IOJNyCTPYKTYpUPOBAHHBIX
MHTEPBBIO, HAOIIOIEHUH 32 yUeOHBIMU 3aHATHSAMU U aHAIN3a PEPICKCUBHBIX OTKIMKOB
yuamuxcs. B uccnenoBanuu mpuHSIM y4dactue 12 yueHHMKOB CpegHed IMIKOJbI U 8
IpenojaBaTeyeil aHIJMHCKOro s3blka B roponae Ypanbck, Kasaxcran. Pesynbrarel
[IOKa3aja¥, 4YTO AayTEHTUYHbIE MaTepuajbl IOJIOKUTEIbHO BIUAIOT Ha pa3BUTHE
KOMMYHHUKAaTUBHONH KOMIICTEHIIMM M KYJIbTYPHOW OCBEIOMIIEHHOCTH OOYYaIOIIUXCS.
Onnako >(pPEeKTUBHOMY NPUMEHEHUIO TaKMX MAaTepUAJIOB IMPEMATCTBYIOT CIOXKHOCTH,
CBSA3aHHbBIE C aJalTallMeld K PAa3JIMYHBIM YPOBHSM BIJIQJICHUS SI3bIKOM, OIPAHUUYEHHBIM
BPEMEHEM Ha IOATOTOBKY M HEXBATKOW TOTOBBIX K MCIIOJB30BaHUIO pecypcoB. B
UCCIICIOBAaHUM  TOMYEPKUBACTCS  BAXKHOCTh  MPOQECCHOHATIBHONM  MOJATOTOBKU
npernoiaBaTesei u pa3pabOTKU COOTBETCTBYIOMIUX y4eOHO-METOANYECKUX MaTepUAIOB
KaK KJIIOYEBBIX (DaKTOPOB TIPEOJOJICHUS YKa3aHHBIX OapeepoB. B 3aximoueHue
IIPEJCTABJICHbl IPAKTUYECKHE PEKOMEHJAMM M HamnpaBleHWs Uil JajlbHEUIINX
HCCIIE0OBAHUN, HAIIPABJICHHBIC HAa YCIECIIHYI0O UHTETPALMI0O ayTEHTUYHOIO KOHTEHTA B
nporecc 00yueHHs MHOCTPAHHBIM SI3bIKaM.

KiroueBble ci10Ba: ayTEeHTUUYHBIM KOHTEHT, M3Y4YEHHE S3bIKA, MOTHBALUs
yyaluxcs; CTpaTeruy NpPENoAaBaHMs, S3bIKOBAask KOMIIETEHLMS; MaTepHabl U3
peanbHON >KM3HU, BOBJICYEHHOCTb B YUEOHBIM Ipoliecc; WHTEerpauuss B y4eOHYIO
porpamMmy; o0pazoBaTeIbHbBIE PECYPCHI.
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Kucmerosa I'.H., ltocembaeBa K.C

AYTEHTHUKAJIBIK KOHTEHTTI OKBITY IPOLHECIHE EHI'I3YIIH

MOCEJIEJIEPI )KOHE NIEPCIIEKTUBAJIAPBI

AHHoTanms. by makanana oKy ynepiciHe ayTeHTTI KOHTEHTTI MHTErpalusiay
MaceJieci, acipece IIeTel TUTIH OKBITY KOHTEKCIHAE KapacThIpbliaabl. AyTEHTTI KOHTEHT
Jer OKy MakcaTTapblHa apHaibl apHaJMaraH, ajaija TUAIK JKOHE MOJCHHU
KY3BIPETTUTIKTI KaJBINTACTBIPY1a TUIMALIIT )KOFaphbl HIBIHAWBI OMIPIiK MaTepuangap —
¢ueMaep, MoAKacTTap, IEYMETTIK XKeniiepnaeri skazbanap MeH Oacka na 1HQpIbIK
pecypcTap TyciHineai. 3epTTeyIiH MakcaThl — ayTEeHTTI MaTepuajiapbl KOJAaHYIbIH
CTYIGHTTEp/AIH MOTHUBAIMICHIHA, OKY YZAepiciHe OeJceHAl KaThICyblHA >KOHE TUIIIK
JTaFbpUIaphIH  JKETUIIPYre OCepiH aHBIKTay, COHJAai-aK OHBI €HTi3y OapbIChIHIA
TYBIHIAUTBIH SICTEMENIK KUBIHABIKTApbl CUIATTay. DMIUPHKAIBIK aepekrep Opain
KaJIaChIHJIaFbl JKaJIIbl OpTa OiiM OepeTiH MekTenTtepae OuniM anaThiH 12 OKYIIBI JKoHE
8 aFpUTIIBIH  TUTl MOHI MyFaliMIMEH OKYPri3UIreH cayajHaMa, KapThbUIal
KYpBUIBIMJAIIFaH CYX0aT, CHIHBINTHIK OaKbUIay >XOHE OKYIIBLIApABIH peIeKCUsCHI
apKbUIbl JKWHAJIIBL. 3epTTey HOTIKENepl AayTeHTTI KOHTEHTTIH KOMMYHHKATHBTIK
KY3BIPETTUTIK TEH MOJEHUApPAIbIK TaHBIMBUIBIKTHEI JaMBITyFa OH BIKOAT ETETiHIH
KepceTTi. Anaiifia, OKy AeHIreiIepiHiH apTypiiiirine 6eiiMaey, JailbIHIBIK yaKbITBIHBIH
MIEKTEYJIUIr JKOHE TNaiianaHyra NalblH MaTepUaNIapIbIH IKETICTICYIILUTri CHSKTBI
KeJeprijiep THIMII €Hri3yre TOCKaybll Ooiyna. 3epTrey MyFaliMIepAiH Kaciou
JaspIbIFbIH apTTHIPY JKOHE camajbl OKY-J[ICTEMENIK pecypcTapibl o3ipiiey aTalFaH
MoceseNnepi eHeepyaiH MaHbI3bl TETIKTEepl eKEHIIriH Kepcereai. Makanaga ayTeHTTI
KOHTEHTTI TUIAIK OutiM Oepy xkyieciHe TaObICTBl €HAipY OOMBIHIIA MPAKTUKAIBIK
YCBIHBICTap MEH OoJamiak 3epTTey OarbITTaphl YChIHBUIFAH.

Kiar ce3mep: ayTeHTTI KOHTEHT, MIETeN TUIIH OKBITY; CTyISHTTEPAIH
MOTHBAIMSACH], MENAaroruKajiblK CTpaTerusuiap, TULMIK  KY3BIPETTUIK; IIbIHANBI
MaTepuanaap; oKy OenceHailiri; OumiM Oepy OarmapiamachlH HHTETpalusiay; OKy-
oNiCTeMETIIK pecypceTap.
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