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BEYOND FLIPGRID: EXPLORING DIGITAL ALTERNATIVES FOR
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Annotation. This study investigates the effectiveness of digital video-based
platforms as alternatives to Flipgrid in the development of monologic speaking skills
among EFL learners in Kazakhstan. With Flipgrid no longer functioning as an
educational tool, educators must identify and evaluate suitable replacements. Drawing
on the theoretical framework of communicative competence developed by S. S.
Kunanbayeva and incorporating insights from international research, this study explores
the use of Padlet, Loom, and Seesaw as platforms for developing expressive speech. A
mixed-methods approach involving experimental implementation, surveys, and
interviews was applied in a Kazakhstani secondary school. Findings indicate that while
all platforms offered useful tools for speaking development, Padlet emerged as the most
effective in promoting student engagement, creativity, and confidence in monologic
speech. The research offers pedagogical implications for integrating alternative
technologies into language education.

Keywords: digital tools; monologic speech; speaking skills; EFL; Padlet;
Seesaw; Loom; communicative competence.

Introduction

1.1 Background

The development of monologic speaking skills is a central goal in communicative
language teaching, particularly in EFL contexts where learners often lack real-world
opportunities to speak English outside the classroom. As emphasized by Kunanbayeva
(2010) [1], communicative competence encompasses not only linguistic accuracy but
also the ability to express thoughts independently and coherently. Monologic speech—
structured, self-contained verbal expression—serves as a crucial indicator of such
competence, enabling learners to present ideas with clarity, logic, and emotional
resonance.

Over the past decade, digital technologies have significantly expanded the
possibilities for teaching speaking skills. Among them, Flipgrid had gained popularity
as a platform that allowed students to record short video responses, engage in
asynchronous discussions, and reflect on their oral performance. Numerous
international studies highlighted Flipgrid’s benefits in reducing anxiety, increasing
student autonomy, and promoting creative self-expression [2],[3].
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However, in 2024, Microsoft retired Flipgrid (rebranded as “Flip”), removing a
widely used tool from the educational technology landscape. This has posed challenges
for language teachers who relied on Flipgrid to support student-centered, video-based
speaking practice. The discontinuation has made it necessary to explore alternative
platforms that can support similar pedagogical functions in developing monologic
speaking.

1.2 The Kazakhstani Context

Kazakhstan’s national education policy places increasing emphasis on multilingual
education and digitalization. Researchers such as Aigul Akhmetova, Anel
Akhmetzhanova, and Gaysha Imambayeva [4] have pointed to the growing role of
digital platforms in improving communicative skills. However, studies that specifically
address monologic speech development through video tools remain limited.
Kunanbayeva’s framework of foreign language communicative competence provides a
theoretical lens through which the integration of such tools can be evaluated. According
to her model, learners must develop not only linguistic knowledge, but also discourse,
sociocultural, strategic, and pragmatic competences—all of which can be fostered
through monologic speech tasks.

1.3 Problem Statement

With the closure of Flipgrid, there is a noticeable gap in practical guidance and
academic literature on how to continue supporting monologic speech development
using digital tools. Although alternatives like Padlet, Loom, and Seesaw exist, their
comparative effectiveness in EFL speaking instruction—particularly in Kazakhstan—
has not been thoroughly examined.

1.4 Research Questions

1. What are the most viable digital video platforms for supporting monologic
speaking skills in Kazakhstani EFL classrooms?

2. How do students and teachers perceive the effectiveness and usability of these
platforms?

3. What roles do feedback and task variety play in enhancing communicative
competence?

1.5 Research Objectives

This study aims to:

- Evaluate Padlet, Loom, and Seesaw as alternatives to Flipgrid for monologic
speaking tasks;

- Analyze their impact on learner confidence, fluency, and expressive language
use;

- Investigate teacher and student perceptions of each platform;

- Offer methodological recommendations for integrating digital video tools in
accordance with Kunanbayeva’s communicative competence model.

The study contributes to the growing body of research on digital pedagogy in
language education and provides practical insights for Kazakhstani EFL practitioners
navigating post-Flipgrid instruction.

1.6 Overview of the Platforms

To better understand their pedagogical potential, it is important to briefly introduce
the three platforms examined in this study:
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- Padlet is a web-based collaborative tool that allows users to create interactive
boards, where multimedia content—including videos—can be posted and commented
on. It is known for its visual appeal, intuitive interface, and flexibility, making it
popular among educators for fostering creativity and asynchronous interaction.

Among the myriad of educational technologies available, Padlet—an online
collaborative platform—has emerged as a promising tool for fostering
interactive and engaging learning environments [5]. It enables users to build digital
boards—known as "walls"—to instantly share ideas, resources, and multimedia content

[6].

- Loom is a video messaging tool that enables users to record their screen, voice,
and face simultaneously. It is commonly used in professional and academic settings for
presentations, tutorials, and reflective tasks. Loom supports long-form and structured
monologic responses, with emphasis on clarity and fluency.

Research by Ayka¢ (2022) highlights that students appreciate Loom’s clarity and
ease of use, particularly for receiving and giving video feedback in academic tasks—
showing that learners often prefer recorded explanations they can replay and reflect
upon [7]. In this study, users reported that Loom enhanced their sense of ownership
over their communication, supporting fluency and pronunciation development.

- Seesaw is a free online platform that works on both mobile devices and laptops.
It features built-in translation tools, a straightforward login process, and is free from
advertisements (SeeSaw, 2019), making it accessible and user-friendly even for younger
students with limited tech skills. The platform allows students to document their
learning by taking photos, drawing, recording videos, and practicing their speaking in a
low-pressure environment. This enables them to build confidence and improve their
speaking skills at their own pace [8].

Methods

2.1 Research Design

This study employed a mixed-methods design combining both quantitative and
qualitative approaches to evaluate the effectiveness of three alternative digital
platforms—Padlet, Loom, and Seesaw—for fostering monologic speaking skills in
English language learners. The research was carried out over a period of eight weeks
and involved pre- and post-intervention assessments, student and teacher surveys, and
semi-structured interviews.

2.2 Participants

The participants were 30 high school students (aged 15-17) from a public secondary
school in Aktobe, Kazakhstan. All participants were intermediate-level learners of
English and had previously used Flipgrid before its discontinuation. Two English
language teachers were also involved to facilitate implementation and provide feedback.

2.3 Platforms Used

- Padlet: Students posted weekly video monologues responding to prompts and
were encouraged to comment on peers’ posts.

- Loom: Used primarily for formal speaking tasks such as presentations and
storytelling, with emphasis on clarity and fluency.

- Seesaw: Focused on short personal reflection videos and goal-setting, promoting
self-assessment and teacher interaction.
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2.4 Procedure

Participants were divided into three groups of 10 students each. Each group used
one platform throughout the study:

- Week 1-2: Orientation and training in the assigned platform.

- Week 3-7: Weekly speaking tasks based on themes aligned with the curriculum
(e.g., cultural traditions, future professions, environmental issues).

- Week 8: Final monologic task, post-surveys, and interviews.

All video submissions were stored and analyzed. Students used rubrics adapted from
Kunanbayeva’s communicative competence framework, evaluating discourse
coherence, fluency, vocabulary richness, and emotional expressiveness.

2.5 Data Collection Tools

- Speaking Performance Rubric: Assessed coherence, expressiveness, and
fluency.

- Pre- and Post-Tests: Oral exams evaluated by external raters.

- Surveys: Likert-scale items measuring motivation, anxiety, and platform
usability.

- Interviews: Conducted with 12 students (4 from each group) and both teachers
to capture deeper insights into user experience.

2.6 Data Analysis

Quantitative data (test scores and survey results) were analyzed using SPSS to
calculate descriptive statistics and paired t-tests. Qualitative data from interviews and
open-ended survey responses were coded thematically using MAXQDA software.
Themes included emotional engagement, platform accessibility, and perceived progress.

Results

3.1 Quantitative Results: Speaking Performance

The pre- and post-test speaking assessments revealed measurable improvement
across all three groups.

\ Platform H Pre-Test Mean (%) H Post-Test Mean (%) H Gain (%) \
| Padlet | 64 | 86 [ +22 |
| Loom | 65 | 82 [ +17 |
| Seesaw | 67 | 80 | +13 |

On average, students using Padlet showed the greatest improvement in overall
speaking performance, with a mean score increase of 22%, compared to 17% in the
Loom group and 13% in the Seesaw group. Padlet users particularly excelled in the
areas of vocabulary richness and emotional expressiveness.

3.2 Student Engagement and Perceptions

Survey data showed that 93% of Padlet users felt more motivated to speak in
English due to the ability to personalize their responses with multimedia, images, and
creative formatting. 87% of Loom users appreciated the professional tone and structure
it encouraged, while 74% of Seesaw users found the platform useful for short
reflections but limited for in-depth monologic tasks.

- Padlet: “I loved customizing my video space. It made me want to try harder.”

78




WAMp

{3
A
,@?2 /s BKY Xa6apuubicbi
ESS Becram 3KY 3(99) — 2025

- Loom: “Great for presentations, but less personal.”
- Seesaw: “Helpful for practice, but not enough space for long speaking.”

3.3 Qualitative Insights from Interviews

Interviews supported the quantitative findings. Students using Padlet described it as
“creative,” “interactive,” and “fun.” One participant noted that Padlet “felt like a
conversation with myself and others at the same time.” In contrast, Loom was seen as
“formal and clear, but a bit dry,” while Seesaw was regarded as “simple” and
“comfortable,” though less suited for deep speech development.

Teachers echoed these views, emphasizing that Padlet encouraged deeper
storytelling and language use. One teacher stated, “Students felt a sense of ownership
and community using Padlet, which pushed them to speak more confidently and
fluently.”

3.4 Anxiety and Confidence

A comparison of pre- and post-survey results showed that speaking anxiety
decreased most significantly in the Padlet group (from 3.9 to 2.6 on a 5-point Likert
scale), followed by Loom (3.8 to 3.0) and Seesaw (3.7 to 3.2). This supports the notion
that creative control and peer interaction can mitigate fear of speaking.

3.5 Feedback and Task Variety

Groups receiving regular teacher and peer feedback outperformed those with
minimal feedback, underscoring its importance. Varied monologic genres contributed to
broader communicative competence development and increased learner engagement.

3.6 Technical Usability

All platforms were generally accessible and mobile-friendly. However, Seesaw had
minor compatibility issues with Android devices, and Loom required a higher internet
bandwidth. Padlet was praised for its ease of use and flexibility across devices.

Discussion

4.1 Discussion

The findings of this study highlight the potential of digital video platforms to
support the development of monologic speaking skills in Kazakhstani EFL contexts. As
a response to the discontinuation of Flipgrid, the comparison of Padlet, Loom, and
Seesaw revealed that each tool contributes differently to learners’ speaking performance
and engagement.

Padlet emerged as the most effective platform, promoting creativity, emotional
expressiveness, and community interaction—elements central to communicative
competence as described by Kunanbayeva. Students using Padlet demonstrated the
highest gains in vocabulary diversity and fluency, supported by their ability to
personalize their speaking environment and engage with peers asynchronously. This
aligns with the findings of Keller-Deditskaya, Akisheva, and Kucherenko, who
demonstrated that the Padlet online board effectively supports the interconnected
teaching of speaking, listening, reading, and writing in Russian as a foreign language
[9]. Their research highlights Padlet’s strength in promoting integrated speech activities
and learner engagement through its multimedia and collaborative features—insights that
reinforce this study’s conclusions about Padlet’s role in developing monologic speaking
skills in EFL contexts.
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Loom, while slightly more formal, supported structured and fluent speech,
especially in academic-style tasks. This matches findings by Muzeyyen Aykag, who
noted that Loom is effective for feedback on academic tasks and digital presentations.
However, its professional tone and limited interactivity may make it less appealing for
tasks requiring emotional depth and creativity.

Seesaw served best as a reflective tool but fell short in supporting extended or
expressive monologic tasks. While it offered simplicity and ease of use, its design
limited longer and more complex speech production. This is consistent with feedback
from both students and teachers who viewed Seesaw as complementary rather than
comprehensive.

From a pedagogical standpoint, this study affirms the value of digital storytelling in
monologic speech development. According to Kunanbayeva’s communicative
competence framework, expressive language is an essential element of discourse and
sociocultural competence. Digital platforms that allow learners to produce, review, and
share their speech within a supportive digital space are well-positioned to foster these
competencies.

Conclusion

This research contributes to the growing body of literature on digital language
education by addressing the gap left by Flipgrid’s retirement and exploring alternative
tools in a Kazakhstani context. The study found that Padlet, in particular, effectively
promotes the development of monologic speaking skills by supporting student
engagement, creativity, and emotional expression.

Key conclusions include:

- Padlet offers the best balance of interactivity, usability, and expressive potential.

- Loom is suitable for structured, academic presentations but less ideal for
emotionally rich speech.

- Seesaw supports reflection but is limited in supporting long-form speech
development.

- Digital storytelling aligned with communicative competence theory is a
promising method for developing speaking skills.

4.3 Implications and Recommendations

- Educators should select digital platforms not only based on technical
functionality but also pedagogical alignment with communicative competence
frameworks.

- Training should be provided to students and teachers on how to use tools
creatively and reflectively.

- Further research could expand the comparison to other platforms (e.g., Edpuzzle,
Flip alternatives) or explore integration in blended learning environments.

By centering instruction on meaningful monologic production using flexible digital
platforms, teachers can foster deeper student engagement and develop communicative
skills aligned with both national priorities and global standards.

80



WAMp,

A
,@?2 /s BKY Xa6apuubicbi
ESS Becram 3KY 3(99) — 2025

REFERENCES

[1] Kunanbayeva, S. S. (2010). The modernization of foreign language
education: the linguocultural-communicative approach, Kazakh Ablai Khan University
of International Relations and World Languages

[2] Weina Li Chen (2022). 3 digital Tools to Increase Speaking Practice
https://www.researchgate.net/publication/367125616 3 Digital _Tools_to_Increase_Spe
aking_Practice

[3] Della Nuridah Kartika Sari Amirulloh, lka Lestari Damayanti, Ellen
Citraningrum. Flipgrid: A Pathway to Enhance Students’ Speaking Performance.
DOI:10.2991/assehr.k.210427.014

[4] Aigul Akhmetova, Anel Akhmetzhanova, Gaysha Imambayeva (2024). THE
USE OF MEDIA AND DIGITAL TECHNOLOGIES IN LEARNING ENGLISH AS A
FOREIGN LANGUAGE, Higher education in Kazakhstan No. 4(48) / 2024,
DOI:10.59787/2413-5488-2024-48-4-44-51

[5] Padlet. About Padlet. -2022. - Access mode: URL:
https://padlet.com/about

[Date of access 20.02.2024]

[6] Kaldarova A.K., Vasquez M.A., Zhanabayeva S.B. Enhancing soft skills in
teaching english: a study utilizing padlet application among students, International
Information Technology University, Almaty, Kazakhstan No. 3 (74) / 2024, P. 304-317

[7] Mizeyyen Aykag. (2021). Investigating students’ preferences and
perceptions toward the use of Loom as a video feedback tool on writing assignments,
Fourth  Internet  Conference  Proceedings "FOREIGN LANGUAGE IN
PROFESSIONAL TRAINING OF SPECIALISTS: ISSUES AND STRATEGIES"

[8] Le, H. H. (2022). Using Seesaw Application in Improving English Speaking
Skills: the Case of an International Middle School, VIETNAM JOURNAL OF
EDUCATION, 2022, Volume 6, Issue 2, P. 137-149

[9] E.R. Keller-Deditskaya, Zh.S. Akisheva, O.F. Kucherenko. Padlet online
board as a tool for interconnected teaching of speech activities in Russian as a foreign
language classes, Karagandy University of the name of academician E.A. Buketov,
Cepus «®unonorus». Ne 3(103)/2021, P. 132-137

Kucmerosa I'.H., Hapexosa A. C.

FLIPGRID-TEH TbIC: KASAKCTAH/IbIK HIET TIJII CABAKTAPBIHIA
MOHOJIOT'TBIK COMJIEY JIAFABLITAPBIH JAMBITYFA APHAJIFAH
HUPPJBIK BAJIAMAJIAPJIbI 3BEPTTEY

Angarna. byn 3eprreyne KaszakcTanmarel aFbpUIIBIH  TUT  yHpeHyIIiaepi
apacblHJa MOHOJIOTTBIK ceiiey aarasuiapbiH nambeityaa Flipgrid-ke Gamama pertinzge
mudprslK OeitHeruaTrgopmanapabiH THIMALTIr Kapacteipbuiaabl. Flipgrid Oimim Gepy
KYpaJibl PETIHAE KYMBICBIH TOKTATKAHABIKTAH, MYFATIMIEP THIMJI OanaManapisl Tady
kKoHe Oaramay Kaxerturirine Ttan Oomabl. 3eprrey C. C. KynanGaeBaHbIH
KOMMYHHUKATHBTIK KY3bIPETTLTIK TEOPHACHIHA HETI3/AEMTiIl, XaJIbIKapalbIK 3epTTCYIEePAiH
JepeKTepiMeH TONBIKThIpbUIFaH. Padlet, Loom »xone Seesaw ruiatdopmanapbl KepKem
ceilieyli AaMBITY Kypalbl pETiHJE KapacThIpbulbl. 3epTrey Kazakcranmarel opTa
MEKTENTE JKCIEPHUMEHT, cayajHaMa >KOHE CyX0aT alyIbl KaMTBIFaH apanac dIiCIeH
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Kyprizinai. Hotmkenep GapiblK miardopManapablH ceiiiey NarAbUIapblH JaMbITyAa
nmaianel  Kypaujap —YCHIHATBIHBIH — KepceTTi, anmaiima Padlet  oxymbuiapasig
OCNICEHMTITIH, IIBFAPMAIIBUIBIFEIH JKOHE MOHOJIOTTHIK COMIEYeri CEeHIMIUIITIH
apTTBIpyla €H TUIMIICI peTiHAae TaHbUIABL. 3epTrey Tiaik OutiM Oepyne Oamama
TEXHOJIOTUSIAP/IbI OipIKTIpYTe apHaJFaH MeJaroruKaiblK YCHIHBICTap YChIHAIBI.

Kiar ce3nep: mudpaslk Kypaigap; MOHOJOTITBIK COWIEY; Coilliey NaFIbUIaphl;
arpuTinbiH T (mer Ttim  peringe); Padlet; Seesaw; LoOm; KOMMYHUKaTHBTIK
KY3BIPETTLIK.

Kucmerosa I'.H., Hapexosa A. C.
3A TIPEJAEJIAMMU FLIPGRID: HCCJIEJOBAHUME HU®POBbIX
AJBTEPHATUB JJ15 PA3BUTHS MOHOJOTMYECKOM PEYHA B
KA3AXCTAHCKHX KJACCAX AHI'JIMVCKOT'O SI3bIKA KAK
NHOCTPAHHOI'O

AHHoTaumsa. B naHHOM wuccnenoBaHuM paccMmarpuBaercsi 3((GEKTUBHOCTD
QpoBbIX BuAeomuIaTGopM B KadecTBe anprepHaruB Flipgrid amst pa3Buths HaBBIKOB
MOHOJIOTUYECKOW peud y H3ydarolMX aHrMickuil s3blk B Kazaxcrane. Ilockonbky
Flipgrid Gombmie He  (QYHKIMOHHpPYET Kak OOpa3oBaTeNbHBIA  HMHCTPYMEHT,
MPEroiaBaTeNIl CTAIKUBAIOTCA C HEOOXOJUMOCTBIO MOMCKA U OLEHKH MOIXOMSALINX
3aMeH. OCHOBBIBAsICh Ha TEOPETUYECKON MOJAEIN KOMMYHHUKaTUBHOW kommereHimu C.
C. KynanOaeBoil u omupasch Ha MEXIyHApOJHBIE HCCIECIOBAHUS, JaHHOE
UCCIIC/IOBaHUE aHAIM3MPYyeT Hchojib3oBaHue iardopm Padlet, Loom u Seesaw ms
pasBUTHs BBIPA3UTENILHONW peud. B Ka3axcTaHCKo#l cpenHeil mikosie ObUT NpUMEHEH
CMEILIaHHbII METOJ, BKJIIOUAIOUIUI 3KCIEPUMEHTAIIbHOE BHEAPEHUE, AaHKETUPOBAHUE U
MHTEpBBIO. Pe3ynbraThl Mokas3aiu, 4TO BCE IUIAT(GOPMBI MPEJOCTABIAIOT IIOJIC3HBIC
MHCTPYMEHTHI JUIsl pa3BUTUs peur, oxHako Padlet okazancs Hanbonee s3(ppekTHBHBIM B
CTUMYJMPOBAaHUU BOBJICUEHHOCTH, KpPEaTUBHOCTM U YBEPEHHOCTH YYalllUXCs B
MOHOJIOTHYECKON peu. MccnenoBanue npeaiaraeT nNeaarorndyeckue peKoOMeHJauu 1o
MHTETPaLUH aJIbTePHATUBHBIX TEXHOJIOTUI B O0yUEHHUE SI3BIKAM.

KiroueBble cjioBa: 1uppoBble HHCTPYMEHTHI; MOHOJIOTMYECKasl pedb; HABBIKU
TOBOPCHUSI; aHIIIMHCKHIA Kak mHOCTpaHHbIi; Padlet; Seesaw; Loom; koMMyHHKaTHBHAS
KOMIIETEHIIHSL.
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