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CAPABILITIES AND LIMITATIONS OF ARTIFICIAL INTELLIGENCE IN DEVELOPING
STUDENTS’ CROSS-CULTURAL COMPETENCE

Annotation. Artificial intelligence (Al) has rapidly become an essential component of educational
transformation worldwide, including in Europe. Its integration into teaching and learning processes has
opened new opportunities for developing students’ cross-cultural competence (CCC), a key skill in
multicultural, globalized environments. This article examines the capabilities and limitations of Al for
enhancing CCC, with a particular emphasis on Germany and the European Union. It also compares recent
European research trends with the conceptual insights of Kazakh scholar S. Kunanybayeva, whose work
on intercultural communication forms an important theoretical basis for understanding competence
development in multilingual contexts. The article synthesizes findings from recent studies (2015-2024) to
highlight how Al-driven platforms, virtual exchange, data-based personalization, and immersive
technologies foster students’ cultural awareness and interaction skills, while also outlining ethical,
pedagogical, and technological challenges.

Keywords: artificial intelligence, cross-cultural competence, Germany, Europe, intercultural
communication, education technology, personalization.

Introduction

Cross-cultural competence (CCC) is becoming an important skill to develop in education for global
citizenship readiness. In Europe, especially in the European Higher Education Area (EHEA), educators
utilize artificial intelligence (Al) technology to enhance the teaching of languages and to assist with
intercultural communication and provide students with access to different cultural contexts. Politicians have
been quick to identify that with the introduction of generative Al, adaptive learning and virtual mobility
systems, CCC is now in a new phase of development.

Artificial intelligence is not just another technology; it is a productive pedagogical tool that can
enable authentic reproductions of cultural experiences, allow for multilingual communication between
people and enable the use of evidence-based evaluations of students' performance. However, the integration
of Al into education has also raised concerns about the existence of cultural biases when used
inappropriately, while also creating ethical dilemmas and possibly oversimplifying complex cultural
realities.

This article will address the functions and limitations of Al in promoting CCC for students and will
explore recent developments in Germany and across Europe. It also incorporates the intercultural
competence model developed by Kazakh scholar S. Kunanybayeva, which aligns with the current European
approaches.

As artificial intelligence (Al) continues to expand into higher education systems, including many
universities in Western Europe, researchers are increasingly focusing on the intersection between cross-
cultural competency (CCC) and artificial intelligence (Al). Recent research indicates that Al-based
communication platforms are significantly changing the ways we communicate with one another and how
we learn from each other when learning about different cultures in Germany and across the continent. Helm
and Beaven (2018-2022) stated that Virtual Exchange (VE) programs utilizing Al-based communication
platforms enhance the authenticity of intercultural communication, as students are able to connect with and
learn from culturally diverse peers in real-time through these programs, thus enhancing students'
experiential cultural learning [1]. These findings also support broader EU-level efforts that advocate
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utilizing digitally mediated intercultural exchanges to foster a sense of Global Citizenship through
education.

Similar trends are demonstrated by Muller and Witte in research conducted from 2019-2023, in
which German universities are found to be actively deploying Al-based language tutoring systems to
personalize instruction and culturally adapt materials to the learner’s background. Their studies evidence
that Al-powered personalization leads to deeper cultural contextualization, whereby students are able not
only to develop linguistic knowledge but also acquire sociocultural knowledge relevant to communication
in multicultural European settings [2]. These conclusions are further supported by the reports of the
European Commission on Al in Education, 2020-2024, which document the very fact that Al frameworks
implemented across EU member states prioritize inclusive digital learning environments and enhance
cultural accessibility through the integration of multilingual technologies and adaptive learning analytics

[3].

A different line of European research addresses multilingualism as an integral constituent of
intercultural competence. Rybicka (2021) demonstrates how Al-backed automatic translation and
transcription systems significantly extend students' access to knowledge of cultural diversity and thus allow
for easy communication across languages within EU educational spaces [4]. Simultaneously, ethical issues
are at the heart of the debate: Kergel (2019-2024) points to the possible cultural biases of Al algorithms
and insists that transparency and fairness should be ensured in order to avoid misrepresentation of cultural
identities and styles of communication [5].

Kazakh scholar S. Kunanybayeva (2015-2022)'s contribution to the European research trajectory
intersects with her intercultural communicative competency model which focuses on multilingual identity
development, cultural sensitivity, and context-based communication as dynamic and interactive processes.
Although her work does not specifically refer to Al technologies, the pedagogical principles proposed in
her work (experiential learning, authentic communication and reflexive cultural awareness) correspond
closely with the pedagogical practices of educational institutions in Europe which are currently enhancing
education through Al [6]. Her framework provides a complement to the CEFR (Common European
Framework of Reference) plurilingual descriptors and shows that intercultural competency is achieved
through continuous interaction between the language, the culture and personal experience - elements that
Al tools increasingly can simulate and provide support for.

Materials and Methods

The present study is underpinned by a wide array of materials that reflect the integration of Al into
the educational system in Germany and across Europe. It is based, first and foremost, on the following
primary sources: 1) strategic documents at the national and European levels: the German Al Strategy —
2023 update [7], Bildung in der Digitalen Welt 2019-2024 [8], EU Digital Education Action Plan 2021-
2027 [9], and the European Al Act 2024 [10]; 2) empirical studies carried out in German universities over
a span of time: Maller (2020) [11], Witte (2021) [12], Feldmann (2023) [13]; 3) novel Al-based educational
technologies to assist in developing students' cross-cultural competence (CCC) [14].1n order to analyze all
these materials, comparative analysis, content analysis, and descriptive interpretation were applied in this
paper.

The initial phase of the methodological approach focused on ascertaining how Germany is
systematically integrating artificial intelligence into formal education as a leading European nation. The
analysis looked at Al-based language-learning systems being implemented at German institutions of higher
learning as part of the study's sources. Utilizing these systems helps develop cross-cultural communications
skills by adapting both language input and culture-specific examples, in addition to developing auxiliary
communicative tasks based on a student's prior experience. Thus, the functionality of these systems and
their effect on pedagogy are important for understanding how personalisation technologies facilitate cross-
cultural communication skills development.

VR and AR (augmented Reality) simulation were additional major components of the research
study's methods. These VR/AR simulations create a multicultural experiential learning environment,
enabling students to see real-life situations and gain an understanding of how to interact with people across
cultures through immersive simulations of various settings. VR and AR technology uses Al-based models
and behaviour prediction to generate simulated culture-based behaviour; therefore, it is important to
understand how well these technologies replicate culture-specific behavioural and communicative
expressions.

This study analysed Artificial Intelligence (Al) supported virtual exchange programs connecting
German university students with their peers in other European Union (EU) countries and further afield.
Intelligence-based models developed by Al are used to provide automatic translation services, tone
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analysis, providing real time feedback on politeness strategies, and providing feedback on the
appropriateness of the way in which one communicates, to support culturally sensitive interactions. The
methodology was to assess how these tools enabled or hindered authentic intercultural communication
between individuals engaged in virtual mobility environments.

Data from Erasmus+ Virtual Exchange Projects, European Educational Technology (EdTech)
companies, and Al-powered learning analytics were analysed to identify Europe-wide trends. Learning
analytics systems were particularly useful as they monitor students' intercultural developmental progress,
identify students' communication patterns with each other, and allow for the creation of tailored content
relevant to the cultural needs of the individual learner. Therefore they were studied as to how data-driven
insights might be leveraged to facilitate or alter the types of pedagogical approaches used to develop
intercultural communication competencies.

Other technological tools included Al-powered translation and transcription systems, such as DeepL
and automated speech-to-text models; intelligent cultural chatbots simulating interlocutors from diverse
cultures; and sentiment analysis systems that assess emotional tone and pragmatic appropriateness. These
tools constituted methodological resources to the extent that they enable multilingual communication,
create exposure to culturally specific linguistic behavior, and support reflective cultural learning.

The methodology considered both capabilities and limitations of Al. The content analysis in current
Al systems showed possible cultural biases due to Western-centric training datasets that could misrepresent
or over-simplify cultural differences. Ethical and legal issues, such as data privacy, transparency, and
fairness, were explored through the policy documents that came from the European Commission and the
European Al Act. In addition, teacher readiness and digital competence were also methodological variables
since too low a level of Al literacy among teachers may threaten the possibility of effective implementation
of the given technologies [15].

A methodological approach was developed that took into consideration both the pedagogical risk of
students becoming overly dependent on Al tools, as well as the cultural limitations of algorithmically
generated simulations. We determined how adequately Al could accurately replicate the complexity,
emotional richness, and contextual richness of socio-political and historical aspects that influence
differences in cross-cultural interaction.

As a whole, this materials and methods section incorporates a multi-dimensional analysis using
information from several different sources, including governmental policy level data, educational research
studies, published literature, and other informational sources. By merging all of this information together it
is anticipated that we can have a comprehensive method to investigate how Al can assist in the development
of cross-cultural competence in Germany and Europe while also helping to identify some of the issues and
difficulties that may arise as a result of these new types of educational technologies.

Germany has played a leading role in conceptualizing, measuring, and pedagogically supporting
intercultural competence, and such expertise will underpin a sound theoretical basis from which to
understand how Al can be integrated into intercultural education. German national strategies for artificial
intelligence underline not only technological innovation but also ethical principles, transparency,
inclusiveness, and teacher readiness [ 16]. The Kultusministerkonferenz points out in its framework
“Bildung in der digitalen Welt” that the successful integration of Al in education is based on structured
methodical design and further training of educators, which in particular is relevant when Al is used for
intercultural learning contexts[17].

One of the leading German contributions is the creation of Cult-Euro-1, a standardized and
empirically verified test designed at the Osnabriick University of Applied Sciences under the guidance of
P. Genkova. Cult-Euro-1 makes a distinction between general intercultural competence and Germany-
specific intercultural competence, thus enabling researchers to observe changes in students' attitudes,
motivations, and behavioral strategies during international or digitally supported learning programs. This
instrument provides a methodological basis for assessing whether Al-supported tasks effectively enhance
core dimensions of intercultural competence[18].

The German academic tradition offers many valuable concepts related to intercultural
communication through the research of A. Thomas and his colleagues, as outlined in the Handbook of
Intercultural Communication and Cooperation [19]. The authors of these publications provide the reader
with comprehensive theoretical models and practice-based approaches to developing skills in empathy,
tolerance for ambiguity, and reflective communication, which have become increasingly common as
guidelines when developing hybrid or Al-based learning environments. In addition to developing these
materials, these authors also encourage that rather than replacing the human interaction present in
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traditional classrooms, the Al-based learning environments should serve as supportive tools to promote
structured reflection and guided learning.

Another example of practice-focused innovation is the development of an intercultural chatbot called
TOPOI GPT by the Diversity and Innovation Academy in partnership with scholars Sh. Ruppert and A.
Verdooren. The TOPOI model as developed by Hoffmann and Verdooren (Diversity Competence: Cultures
Do Not Meet, But People Do) served as the foundational platform for developing TOPOI GPT. The main
focus of the chatbot is to facilitate the learner’s analysis of the intercultural misunderstanding within the
five areas of language, organization, pattern, interest and assumptions. Unlike many existing “cultural
expert" chatbots, TOPOI GPT is designed to encourage the learners to question their own assumptions,
reflect on their own interpretations and consider other options for action. This way, TOPOI GPT transforms
Al technology into an educational instrument to support learners in developing their intercultural self-
reflection.

Results

The examination of educational systems in relation to the use of Al technology in the creation and
development of CCCs has produced numerous conclusions. Overall, the investigation of educational
institutions in Germany and Europe demonstrates that Al-enabled learning tools facilitate the delivery of
intercultural learning experiences with a high level of personalization, immersion, and multilingual
resources; however, the disadvantages posed by these technologies include limited depth of culture, the
potential for bias, and inadequate preparation for pedagogical practice.

The use of Al-enabled language acquisition platforms by educational institutions in both Germany
and Europe has presented clear advantages regarding the capability of these systems to provide students
with highly personalised and contextualised cultural content. The Al-driven design for language acquisition
platforms allows students to receive tailored explanations of culturally-specific idioms, conversations, and
communication strategies, as determined by their individual experiences and academic pursuits. By
providing culturally-specific explanations that take into account both language and learning backgrounds,
these platforms have greatly improved students' understanding of the cultural nuances and complexities
associated with the communication of meaning.

Enhanced Immersive Exposure using VR/AR Technologies

VR/AR simulations employed in German universities provided students with realistic exposure to
multicultural settings, such as professional negotiations, academic teamwork, and informal social
exchanges. Students reported higher engagement and confidence when interacting in culturally diverse
scenarios, and instructors noted improved application of CCC elements such as empathy, turn-taking,
politeness, and conflict resolution strategies.

Al-powered translation and transcription tools, such as DeepL and real-time speech recognition,
significantly enhance multilingual communication in Erasmus+ Virtual Exchange programs. Students from
different linguistic backgrounds were able to participate more actively, reducing communication barriers
and increasing the equity of interaction.

The instructors, meanwhile, received detailed insights on students' intercultural advances through
learning analytics systems that monitored interaction patterns, emotional tone, politeness norms, and
effective communication. The automated feedback tools brought a noticeable improvement in the
application of the students' communicative strategies according to cultural expectations.

The analysis of the German contributions shows that Al integrated into intercultural training is most
effective if linked to validated assessment tools and theoretically founded models. The review of the
applications of Cult-Euro-1 in German higher education reveals that students who take part in
internationalized and Al-supported learning environments tend to show measurable gains with regard to
increases in empathy, ambiguity tolerance, and culturally adaptive communication strategies. Similarly,
TOPOI-based chatbot experiments also show that Al has the potential to support reflective thinking by
stimulating learners to analyze the linguistic, organizational, and perceptual dimensions of intercultural
misunderstandings. Overall, it would appear that Al-mediated tasks, when methodologically framed, have
the potential to support key elements of intercultural competence rather than merely reproducing scripted
patterns of communicative behavior.

The analysis of the German contributions shows that Al integrated into intercultural training is most
effective if linked to validated assessment tools and theoretically founded models. The review of the
applications of Cult-Euro-1 in German higher education reveals that students who take part in
internationalized and Al-supported learning environments tend to show measurable gains with regard to
increases in empathy, ambiguity tolerance, and culturally adaptive communication strategies. Similarly,
TOPOI-based chatbot experiments also show that Al has the potential to support reflective thinking by
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stimulating learners to analyze the linguistic, organizational, and perceptual dimensions of intercultural
misunderstandings. Overall, it would appear that Al-mediated tasks, when methodologically framed, have
the potential to support key elements of intercultural competence rather than merely reproducing scripted
patterns of communicative behavior.

Most importantly, however, the comparative research of Al-supported learning formats at European
and German institutions also yields the following conclusion: pedagogical task design is the key to
substantial learning outcomes. Programs using Al-generated scenarios within a teacher-led reflective
framework, case-based discussion, and standardized diagnostics (such as Cult-Euro-1) evidenced better
students' degree of engagement and deeper cultural insight compared with programs offered strictly through
automated interaction. Data thus support the idea that Al helps best not as a replacement for, but as an augmenting
agent to reinforce meta-cognitive awareness in support of culturally sensitive communicational skill development.
The results thus underline the potential of combining German methodological traditions with Al-driven formats in
the development of robust, ethically aligned models for intercultural competence development.

Most importantly, however, the comparative research of Al-supported learning formats at European and
German institutions also yields the following conclusion: pedagogical task design is the key to substantial learning
outcomes. Programs using Al-generated scenarios within a teacher-led reflective framework, case-based discussion,
and standardized diagnostics (such as Cult-Euro-1) evidenced better students' degree of engagement and deeper
cultural insight compared with programs offered strictly through automated interaction. Data thus support the idea
that Al helps best not as a replacement for, but as an augmenting agent to reinforce meta-cognitive awareness in
support of culturally sensitive communicational skill development. The results thus underline the potential of
combining German methodological traditions with Al-driven formats in the development of robust, ethically
aligned models for intercultural competence development.

Despite these significant advantages, however, the results also yield a number of important
limitations in Al integration into intercultural education. One of the most consistent issues is cultural bias
in Al data, which often leads to oversimplification or stereotyping of certain cultural behaviors. This
limitation connects with another constraint from the review: the lack of emotional nuance within Al-
generated interactions. Al tools can mimic much of the patterns and structures of communication; what
they have not yet succeeded in doing too well is capturing deeper levels of cultural life, like subtle emotional
connotations, historical sensitivities, and contextual meanings embodied in authentic intercultural
understanding. Besides this, the research points out the challenge of teacher readiness in Germany and the
wider European Union. Many teachers are still not sufficiently equipped with Al literacy or training to
adequately implement the tools within their pedagogical practice, further diminishing the overall impact of
the Al-mediated intercultural learning. Finally, the results point to the fact that students may develop
overdependence on automated feedback, becoming overly reliant on algorithmic suggestions rather than
engaging in reflective human-mediated intercultural dialogue. This risk in overdependence reduces the
depth of learning and limits the acquisition of critical thinking and self-awareness-skills so crucial for
genuine cross-cultural competencies.

Table 1. Summary of Al Tools and Their Impact on Cross-Cultural Competence

Al Tool / Technology Observed Benefits Identified Limitations
Adaptive language-learning | Personalized cultural content; | Risk of over-reliance; limited
systems improved intercultural pragmatics | cultural depth
VR/AR interculturalsimulations | High immersion; realistic cultural | Difficulty replicating
scenarios; increased empathy emotional nuance; resource-
intensive
Al-supported Virtual Exchange Enhanced multilingual interaction; | Algorithmic bias in

real-time  support;  increased | tone/politeness interpretation
participation

Al-poweredtranslationtools Reduced  language  barriers; | Inaccuracies in culturally
increased inclusivity specific expressions

Learning Detailed tracking of CCC progress; | Potential privacy concerns;

analytics&automatedfeedback personalized improvement | limited contextual
suggestions understanding

Intelligent culturalchatbots Safe environment for practicing | Stereotyped responses due to
intercultural communication training data limitations
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Discussion

The findings of the present study confirm that Al is transforming cross-cultural competence
development across Germany and the wider European space in meaningful ways. This, in turn, offers
innovative pedagogical pathways toward students' intercultural awareness, sensitivity, and communicative
adaptation within Al-driven personalization, immersive VR/AR simulations, multilingual communication
tools, and data-driven feedback systems. These results are echoed in current European educational policy
priorities, especially the EU's focus on digital inclusion and multilingualism, confirming that Al-powered
settings can offer even more inclusive and culturally sensitive learning opportunities.

But the research also reveals that the potential of Al to develop cross-cultural competence depends
significantly on pedagogical conditions under which these technologies are used. It is in the context of a
more general human-centered instructional approach, one that involves reflection, dialogue, and direct
experience, that Al technologies prove genuinely helpful. This is consistent with the theoretical premises
presented in Kunanybayeva, who has stressed the dynamic and interactive nature of intercultural
communicative competence. These principles can be supported and enhanced by Al tools through adaptive
cultural scenarios and interactive models of communication, but they cannot replace the depth of cultural
contact provided by a human agent.

Furthermore, such limitations as cultural bias, inadequate teacher preparation for the complexities
of Al, and the limited emotional nuance of Al interactions themselves point toward the need for critical
digital literacy on both the side of educators and learners. These limitations indicate that Al is best thought
of as an ancillary pedagogical tool, rather than a pedagogy in and of itself. While Al might provide access
to multilingual and multicultural experiences, the authenticity and ethical sensitivity necessary for profound
cross-cultural understanding still require human judgment, contextual interpretation, and reflective practice.
As European universities continue to scale up their Al infrastructures, policy, training, and ethical
frameworks designed to address these limitations will be crucial to ensuring maximum pedagogical value
from Al-mediated intercultural learning.

Conclusion

This research study identifies an outstanding opportunity for the use of Al technology to improve
the cross-cultural competence of students who are involved in the German and European education systems.
Almost all Al-based tools are capable of providing students with personalized learning experiences based
on their individual needs and preferences, such as the ability to work collaboratively with others online in
real-time, and the use of multiple languages through machine translation applications. Al will allow
students to better manage the many challenges they face while attending school in multicultural
environments by providing them with an increased level of self-assurance, empathic understanding, and
communication skills.

However, the study also highlights that the contributions of Al to cross-cultural education have
not been the same for all students, nor have they occurred across all aspects of instruction. Cultural
stereotypes, a lack of emotional intelligence in Al systems, and a lack of readiness for teachers are all
factors that inhibit the full use of the potential advantages of Al in instructional settings. As such, the
integration of Al in instructional practices should occur as part of a well-balanced instructional model that
respects technological innovation as an important and beneficial component of the learning process, while
still recognizing the importance of teacher-student interaction, cultural relevance, and reflective practice in
the learning experience.

Furthermore, the findings of this study highlight the importance of aligning Al-driven educational
initiatives with broader socio-cultural goals within European higher education. As universities increasingly
internationalize their academic environments, Al can serve as a catalyst for fostering intercultural dialogue,
mobility, and collaboration. However, the successful adoption of Al hinges on institutional readiness,
including clear ethical guidelines, sustainable digital infrastructure, and ongoing professional development
for educators. Without these foundational supports, even the most advanced Al tools may underperform or
inadvertently reinforce existing cultural inequalities. Thus, the future of Al-enhanced intercultural
education depends not only on technological progress but also on institutional commitment to inclusivity
and culturally responsive teaching.

The study also emphasizes the need for continued empirical research to better understand long-
term outcomes of Al-assisted intercultural learning. While initial results are promising, there remains a
need to investigate whether Al-driven interactions lead to lasting improvements in cultural sensitivity,
critical thinking, and real-world communicative competence. Future research should explore longitudinal
impacts, student perceptions, and comparative outcomes between Al-mediated and traditional intercultural
learning methods. Such research would provide valuable insights for policymakers, educators, and

10



nAMp
%

JT N /
b Vhl&.\'\'é\

BKY Xa6apiubicbl
BectHuk 3KY “% 1(101) — 2026
technology developers seeking to design Al systems that genuinely enrich intercultural understanding. By
advancing this line of inquiry, educational institutions can ensure that Al not only complements existing
pedagogical frameworks but also contributes meaningfully to shaping an equitable and culturally diverse
learning ecosystem.
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Bycbiruna A.JL
BO3MOXHOCTHU U OTPAHUYEHUSI NCKYCCTBEHHOTI'O HHTEJIVIEKTA B PABBUTHUN
MEXKYJbTYPHOU KOMIETEHTHOCTH CTYJEHTOB

AnHotanus. VckyccrBeHHblid uHTEekT (M) CcTpeMuTENbHO CTAaHOBUTCS —KITIOYEBBIM

KOMITOHEHTOM 00pa3oBaTeNnbHOI TpaHc(hopMaIiy 1Mo BceMy MHpY, BKiIrodas EBpomy. Ero naTerpanus B
mporecchl OOydeHHs ¥ TIPENoJiaBaHusl OTKPHIBAET HOBBIE BO3MOXHOCTH Uil  (hopmMupoBaHUS
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MeXKynbTypHOil KommereHmun (MKK) cryneHToB, 4YTO sBUSETCS BaXHEHIIMM HABBIKOM B
MHOTOHAIIMOHAIBHON M TII00ATM3UPOBAHHON cpenie. B naHHOM cTaThe paccMaTpUBAIOTCS BO3MOXXHOCTH U
orpanndenus npuMmenenus MM s passutus MKK, ¢ akuentom Ha I'epmanuio u Esponeiickuii Coros.
Taxxe MPOBOAUTCS COMOCTABICHHE COBPEMEHHBIX E€BPOMNEHCKHUX HCCIIEAOBAaHUNA C KOHILENTYalbHBIMU
uaessMu KazaxcraHckoro ydeHoro C. KyHaHOaeBOH, 4bM TpyIbl MO MEXKYJIBTYPHOW KOMMYHHKAIMH
CIIy)KaT TEOPEeTHYECKOH OCHOBOM JUIS TIOHMMAaHUsS TporeccoB (GOpMHUPOBAHMS KOMIIETEHIIMH B
MHOTOSI3bIYHOM KOHTEKCTE.

B craTthe 00001maroTCs pe3yapTaThl uccaenopanuii 3a 2015-2024 ropapl, nokaseiBaromue, kak M-
IIaTQOPMBI, BUPTYaIbHBII OOMEH, MEPCOHATU3UPOBAHHOE OOY4YEHHE W HMMMEPCHBHBIE TEXHOJIOTHH
CHOCOOCTBYIOT Pa3BUTHIO KYJIbTYPHOH OCBEIOMIIEHHOCTH CTYJIEHTOB M KOMMYHUKATHBHBIX HAaBBIKOB, a
TaKke 0003HAYArOTCS STUYECKUE, IEJarorndecKue U TEXHOIOTNYECKUE BBI3OBHI.

KirodeBble c€10Ba: HMCKYCCTBEHHBIN HHTENJIEKT, MEXKYJIbTYpHas KomnereHIwmsd, ['epmanus,
EBporma, MexXKynbTypHasi KOMMYHHKaI¥s, 00pa3oBaTeIbHbIE TEXHOIOTUH, TIEPCOHAIN3ALIHS.

Bycbiruna A.JL
CTYAEHTTEPAIH KPOCCMOAEHU KY3bIPETTIIITTH JAMbBITY JAFbI ZKACAH/IbI
UHTEJUVIEKTTIH MYMKIHAIKTEPI MEH HIEKTEYJIEPI

Annorauus. Xacanns! naremiekt (XKM) oyrinri tanna Eyponansl Koca anrania, OyKis anemeri
OinimM Oepy TpaHC(hOPMAIMACHIHBIH HET13T1 KOMIIOHEHTiHe aifHanbin oThip. OHBIH OKBITY MeH OiiM Oepy
YZlepiciHe eHri3inyl cTyAeHTTepAiH Kpocemanenn Ky3biperTinirin (KMK) nampiTyra skaHa MyMKIHIIKTEp
amranapl, OYJ1 — KOMYITTHI JkoHe jkahaHIaHFaH OpTaJarbl aca MaHBI3IBI Marabl. by makanama JKU-mixH
KMK-HbI KanbInTacThlpyJarbl MYMKIHAIKTEpI MEH IIEKTeylIepl KapacThIpbUIajibl, COHBIMEH KaTap
I'epmanust men Eyponanbik Onak ToxxipuOecine epekiie Ha3ap ayaapbuiaibl.

Maxkanama eypomajiblK COHFBI 3epTTeyiep MeH Ka3akcTaniplk fanbiM C. KynanGaeBaHBIH
HUHTEPKYJIbTYPAIbIK KOMMYHHKALUS JKOHIHJETT TEOPUSUIBIK TYXKBIPHIMIAPHI CATBICTHIPBUIBII, KOITiIII
opTajia Ky3bIpEeTTUIIKTI JaMBITY YAEpICiH TYCIHyTe Heri3 OepeTiH FhUIBIMU OaiilaHbICTap alllbLIa bl.

2015-2024 xpiiap apanbiFbIHAAFb! 3epTTeyiaep Herizinge KU-mnatdopmanapapH, BUPTYasibl
aJIMacy[IbIH, JIePEKTEpre Heri3/IeNreH KeKeJISHIIPUITeH OKBITYIbIH KOHE MMMEPCUBTI TEXHOJIOTHSIAP/IbIH
CTYNCHTTEpAIH MOAEHU CayaTTHUIBIFBIH JKOHE ©3apa OpeKeTTecy MAaFAblIapblH JaMBITyAaFbl pelli
aMKBIHAAJIBII, STUKAJIBIK, IT€aroruKajbIK XOHE TEXHOIOTHAIBIK Macesienep TalJaHalbl.

Kint ce3mep: >kacaHmbl HMHTEIEKT, KPOCCMOIEHHM KY3bIpeTTinik, I'epmanms, Eypoma,
HHTEPKYIBTYpaJbIK KOMMYHHUKaUs, O0i1iM Oepy TeXHOIOTHsIIapHl, KEKeICHIIPY.
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