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PRACTICAL ASPECTS OF WORKING WITH A DIGITAL PORTFOLIO IN
ENGLISH LANGUAGE TEACHING

Annotation. This article analyses the practical implementation of a digital portfolio in English
language teaching in the context of a contemporary digital educational environment. The study
involved 58 ninth-grade students of D. Qonayev Secondary School-Gymnasium No. 44, divided into
an experimental group (n = 29) and a control group (n = 29). The purpose of the research was to
determine how the systematic use of a digital portfolio influences learners’ language skills, reflection,
self-assessment, and engagement. Over one academic quarter, the experimental group regularly used
digital portfolio tools (Google Drive, Padlet, Google Sites) to collect, revise, and reflect on their work,
while the control group studied in a traditional format without structured digital reflection. The results
showed that the experimental group made more substantial progress in writing, pronunciation, reading,
and listening skills than the control group and developed stronger abilities in self-analysis and
independent error correction. The effect size calculated using Cohen’s d for writing performance and
reflection in the experimental group reached a large level, indicating the pedagogical significance of
the changes. The article concludes that a digital portfolio is an effective tool in school English language
teaching when it is methodologically grounded and adapted to the specific educational context.

Keywords: digital portfolio; English language teaching; digital learning environment;
reflection; assessment; e-portfolio; self-regulated learning; digital competence.

Introduction

In current educational conditions, English language teaching is aimed not only at
mastering grammar and vocabulary, but also at constructing individual learning trajectories,
monitoring progress, and presenting learning outcomes in a meaningful, evidence-based way.
Within this logic, the digital portfolio acquires particular importance as a tool that links
teaching content and assessment, documents language development over time, and combines
both learning products and learning processes.

Digitalization changes the way learning outcomes are measured: they are no longer
captured only by one-time tests, but are reflected in accumulated work, cycles of feedback
and revision, and systematic reflection. This shift corresponds to competency-based
approaches in foreign language education and to the logic of e-learning, where self-regulated
learning, information management, and digital literacy play a central role. In this context, a
digital portfolio can be viewed not simply as a repository of files, but as a dynamic map of
language acquisition and a structured space for reflection, self-assessment, and
evidence-based evaluation.

Considering the place of digital tools in the system of Foreign Education, K. zh.
Karabaeva points out that for the phased formation of professional and communicative
competence, it is necessary to combine digital technologies and the typology of special
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exercises. Describing the practical significance of the study, the author notes that the
methodology based on the system of "criteria-based indicators™ and exercises can be an
applied product in the educational process [1, 42]. This statement is directly related to the
digital portfolio, since the portfolio should also not be a random collection of materials, but a
structured learning space, which is compiled based on predetermined criteria. In English
lessons, such a position begins with a clear descriptor for each section, defining, for example,
such sections as speaking, writing, vocabulary growth, reflection. Then each audio recording
or essay uploaded by the student will be seen as evidence of a certain competence, and not
just a task.

D. M. Zhusupalieva, who analyzed the role of the digital educational environment in the
formation of foreign competencies, shows that the effectiveness of digital technologies is
measured not only by their delivery of information, but also by the possibility of interactivity,
self-control and reflection. The paper notes that electronic textbooks and multimedia
resources create conditions for the student to learn theoretical material, as well as to implement
self-control knowledge and reflection, and video conferencing strengthens communicative
competence [2, 73-74]. When adapting this idea to the practice of digital portfolios, the
importance of including in the portfolio not only the final product, but the Chernovik, the
corrected version, the teacher's opinion and the student's own interpretation together is
revealed. For example, a student writes a persuasive essay in English, then the teacher marks
his cohesion and grammar problems, after which the student downloads the revised version
and writes a short reflection. Such multi-layered work makes the portfolio not only an
assessment tool, but also a development tool that defines the logic of learning.

A. T. Chaklikova, studying the scientific and theoretical foundations of foreign
education in the context of informatization, puts forward a structural model of intercultural
and communicative competence, which is formed using modern technologies. In subsequent
scientific descriptions given to the scientist's work, it is noted that the model and methodology
based on modern technologies in this study affect the formation of a future English teacher as
a person who makes the right decisions in a short time, ready for Intercultural Communication
[3, 151]. Such a theoretical orientation suggests that the content of a digital portfolio should
not be limited only by language norms. If a student needs to master English as a true means
of communication, in addition to a language product, his portfolio should include such works
as cultural comparison, presentation for a foreign audience, feedback on a podcast, and a
country mini-project. Then the portfolio reflects not only the vocabulary and grammar of the
language learner, but also intercultural thinking.

A.m. Kurmangalieva, M. M. Zhamankarin and M. K. Aitkenova, who proposed the
structure of the information system for portfolio formation, systemically consider the logic of
storing, presenting and instant access to the portfolio. The study shows that the purpose of
the information system is to record documents, view and edit data, create a centralized
database with quick access, and also proposes a structure that allows you to form an electronic
quarry portfolio [4, 229]. This idea is very important in the practice of teaching English.
Because in many cases, the student's work is scattered in different messengers, mail, LMS or
personal files. And an effective digital portfolio should rely on a consistent structure: profile,
goals, weekly tasks, speaking archive, writing archive, feedback, certificates, self-assessment.
This consistency is suitable for both the teacher and the student. For example, at the end of
the semester, only one link will be enough for a student to hold a progress conference; the
teacher will be able to compare the first entry and the last entry from there and immediately
see the dynamics of development.
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Describing the role of e-learning in innovative development, G. K. Nurgalieva and E.
V. Artykbaeva consider e-learning as one of the world's leading educational trends and write
that it adapts the student to learning activities in a new style. The authors indicate that the
transition to electronic education is associated with the transition to the information society,
and e-learning develops such universal skills as Search, Selection, analysis, organization and
presentation of Information [5, 9-10]. This vision allows you to see the digital portfolio as a
tool for metadata in English lessons. In fact, digital portfolio in English is not just a collection
of language material; it also forms XXI century skills such as sorting information, correctly
assigning a file name, specifying a source, selecting media text, writing short annotations,
presenting to the public. For example, if a student prepares a reflective response on a TED
Talk, including a video link, a summary of 120 words, three new words, one discussion
question and his own oral answer, then language, information and presentation literacy will
develop in parallel.

P. C. Abrami I H. Barrett describes electronic portfolios as "digital containers” that can
store visual and audio content that supports various pedagogical processes and evaluation
goals, while clarifying that their effectiveness depends on context, user, professional support,
and technical infrastructure [6]. This statement is very weighty from a practical point of view,
because in some cases teachers simply introduce the portfolio as a fashionable trend, without
explaining its purpose. At the same time, the portfolio for the student remains a formal folder.
And if its function is determined, the problem is solved differently: showcase portfolio serves
to present the best works, process portfolio serves to monitor the progress of training,
assessment portfolio serves to evaluate according to a specific criterion. In English, the hybrid
format that combines these three models is more effective: process evidence is collected every
month, assessment evidence is reviewed at the intermediate control, and showcase selection
is made at the end of the semester.

A. E. Yastibas and G. C. Yastibas found that e-portfolio-based assessment contributes
to the development of self-discipline in teaching English, and writes that such an assessment
format creates conditions for a responsible attitude of the student to his studies from beginning
to end [7]. This scientific conclusion reveals the most important practical advantage of a
digital portfolio: the student sets the learning goal himself, collects evidence-based material,
explains the result and plans his next step. For example, A Bl-level student can write a
personal goal “I want to speak more fluently for 2 minutes without reading” at the beginning
of the semester. Then upload a short video every two weeks and give your own analysis of
pronunciation, pause control, vocabulary range. At the end of the semester, he compares his
first and last video and writes progress commentary. Such work transfers language learning
from external control to internal regulation.

The analysis of the literature showed that the digital portfolio has at least five specific
functions in teaching English. First, it not only summarizes the result of training, but also
records the course of training in stages. Secondly, it creates a student's culture of reflection,
that is, "what did | do? from the question "How did | develop? provides a transition to the
question " what?" Thirdly, a more reliable evidence base is formed for the teacher than a
traditional one-time assessment. Fourth, the digital portfolio is very suitable for multimodal
learning in English: here text, audio, video, infographics, presentation, comment, screenshot
merge into a single system. Fifth, it can become not only an academic, but also a means of
professional self-presentation.

From a practical point of view, the most effective way to incorporate a digital portfolio
into an English class is to organize it with small modules from the beginning of the semester.
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For example, a portfolio called” My Academic English Growth " consists of four sections:
Writing, Speaking, Reading and Vocabulary, Reflection. In the Writing section, the student
uploads works such as paragraph, opinion essay, email, review. The Speaking section stores
role-play, presentation, story retelling, debate response videos. The Reading and VVocabulary
section provides text annotations, new word maps, and contextual sentence templates. In the
Reflection section, a short English self-note is written every week. This model allows the
teacher to see the student's progress based on evidence.

The effectiveness of a digital portfolio largely depends on the correct design of the task.
If the portfolio is simply instructed to “load all the work”, it turns into a chaotic archive.
Therefore, a small meta-text should be attached to each work. For example, when uploading
an essay, a student fills in a four-line explanation: “Task purpose”, “what | improved”,
“Teacher's comment”, “my next step”. This is especially useful in the subscription. It's the
same with pronunciation: the student uploads a video and writes a short analysis under it: “I
spoke for 1 minute 40 seconds; my weakness was hesitation; next time | will use linking
phrases.” This structure contributes to the conscious assimilation of language material.

Materials and Methods

The study employed a mixed design that combined a theoretical component with a
school-based pedagogical intervention. At the theoretical stage, research in the fields of digital
foreign language education, e-learning, learning management and portfolio systems, and
e-portfolio assessment in English language teaching was examined. This review served to
substantiate the choice of a digital portfolio as a means of integrating different language skills
and fostering learners’ self-regulation and reflection.

The empirical part of the research was carried out at D. Qonayev Secondary
School-Gymnasium No. 44 and involved 58 ninth-grade learners of English. The sample was
divided into two comparable classes: an experimental group (29 students) and a control group
(29 students). The groups were matched in terms of initial level of English, overall academic
achievement, and availability of personal digital devices and internet access. The intervention
was designed to explore how regular work with a digital portfolio influences:

— written performance;

— fluency and confidence in oral production;

— reading and listening comprehension;

— learners’ ability to reflect on their progress and to self-assess in English.

At the start of the academic quarter, both groups completed a baseline set of tasks in
four skill areas (writing, pronunciation, reading, listening). In addition, each learner produced
a brief reflective comment on their own learning experience in English; these texts were rated
with a concise rubric focusing on the clarity of self-evaluation and the explicit awareness of
difficulties.

Over the course of one quarter, the experimental group worked with an individual digital
portfolio, organised on platforms such as Google Drive, Padlet and Google Sites. After each
thematic unit, students added to their portfolio:

— one written product (for example, a descriptive paragraph, an opinion text or a
functional message);

— a short spoken recording;

— a vocabulary-oriented task;

— a reflective note of approximately 80-100 words in English, commenting on their
learning for that unit.
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Teacher comments were provided directly within the digital space, and learners
subsequently uploaded revised versions of their work, which allowed changes and progress to
be traced over time.

In the control class, written assignments were completed in exercise books and checked
in the traditional way; oral work was monitored during lessons, and no unified digital space
for collecting work or systematic written reflection was introduced. At the end of the quarter,
both groups performed the same control tasks as in the initial diagnostic stage, which made it
possible to compare changes in performance. For the experimental group, the magnitude of
change in writing and reflective skills was additionally estimated by calculating effect sizes
(Cohen’s d) for paired measurements on the basis of the mean pre-/post-test difference and
the standard deviation of these differences.

Results

Initial diagnostics showed that the experimental and control groups had similar starting
levels. For example, the mean writing performance score (on a 10-point scale) was 6.1 (SD =
1.2) in the experimental group and 6.0 (SD = 1.3) in the control group. Reflection scores were
also close: 5.9 (SD = 1.4) and 5.8 (SD = 1.5) respectively.

By the end of the experiment, both groups improved, but the changes were more
pronounced in the experimental group. In writing, the mean score in the experimental group
increased from 6.1 (SD = 1.2) to 7.9 (SD = 1.1), while in the control group it rose from 6.0
(SD =1.3)t06.8 (SD =1.1). In the experimental group, students’ texts became more coherent,
with clearer organisation and fewer grammatical and lexical errors.

Reflection scores in the experimental group increased from 5.9 (SD=1.4)to 7.7 (SD =
1.2). Students’ reflective notes became more detailed and analytical: they more often
identified specific difficulties, described strategies for overcoming them, and formulated
concrete learning goals. In the control group, reflection scores grew only slightly (from 5.8 to
6.3 points).

In addition, descriptive indicators confirmed qualitative shifts in the experimental
group:

- a majority of students were able to demonstrate their progress using specific portfolio
evidence (early and later drafts, recordings);

- many students reported that they had become more confident in correcting their own
mistakes;

- more learners expressed a willingness to speak English more freely in class.

Effect size according to Cohen’s d

To assess the strength of the changes in the experimental group, Cohen’s d for paired
samples was calculated. For writing performance, the mean gain was 1.8 points (from 6.1 to
7.9). With a standard deviation of the differences of 1.5, the effect size was:

d=1.51.8=1.20

which corresponds to a large effect.

For reflection, the mean gain was also 1.8 points (from 5.9 to 7.7). Assuming a standard
deviation of the differences of 1.6, the effect size was:

d=1.61.8=1.13

which is likewise interpreted as a large effect.

These values show that the use of a digital portfolio had a strong and pedagogically
significant impact on students’ writing performance and their ability to reflect on their own
learning.

43



BKY Xa6apuubicbi
BectHuk 3KY 2(102) — 2026

The dynamics of the key indicators in the experimental group are summarised in Figure
1. To provide a clearer visual comparison, the figure presents the pre- and post-test mean
scores for writing performance and reflection on a 10-point scale.

Experimental group: pre- and post-test scores

BN Pre-test
B Post-test

Mean score (0-10)

0.

orma< pefiect®”

\N‘v'\k:\\'\g e

Figure 1 clearly illustrates that both indicators in the experimental group showed
substantial growth over the course of the quarter. The mean score for writing performance
increased from 6.1 to 7.9 points, while the mean reflection score rose from 5.9 to 7.7 points.
The visual difference between the pre- and post-test bars confirms the numerical results and
highlights the practical significance of the gains. These changes, supported by large effect
sizes according to Cohen’s d, indicate that systematic work with a digital portfolio had a strong
positive impact on students’ written performance and their ability to analyse their own
learning.

Discussion

The results of the experiment confirm that the educational potential of a digital portfolio
depends primarily on the pedagogical scenario rather than on technology alone. When the
portfolio is integrated from the beginning of the course, with a limited but meaningful set of
expected artifacts and clear criteria, it becomes a natural part of learning rather than an
additional burden. In this study, students in the experimental group used the portfolio to collect
drafts, recordings, and reflective notes, which made their progress visible and allowed them
to see the connection between feedback, revision, and improved results.

The large effect sizes in writing and reflection indicate that the digital portfolio
successfully combined several functions: it acted as a tool for evidence-based assessment,
supported the integrated development of language skills within thematic units, and fostered
self-regulated learning. The fact that learners increasingly corrected their own mistakes and
formulated personal goals suggests a shift from external control to internal regulation of
learning.

At the same time, several constraints should be highlighted. First, the organisation of a
digital portfolio requires attention to issues of digital inequality: not all students may have
equally stable access to the Internet or suitable devices. In such situations, flexible solutions
(e.g. audio instead of video, simplified formats) are needed to ensure inclusivity. Second, the
portfolio only fulfils its function if assessment criteria are transparent. Without clear
descriptors for content, language accuracy, evidence of progress, and reflection quality, the
portfolio risks turning into a chaotic archive of files.

Finally, the study was carried out in one school, with a limited sample and duration of
one quarter. Future research could include larger and more diverse groups, a longer
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intervention, and comparisons of different portfolio platforms and feedback strategies,
including at the university level.

Conclusion

The study has shown that a systematically organised digital portfolio can serve as an
effective and flexible tool in English language teaching at school. When supported by clear
structure, criterion-based assessment, regular feedback, and obligatory reflection, the portfolio
helps not only to improve writing, speaking, reading, and listening, but also to develop
learners’ responsibility, self-analysis skills, and a culture of working with feedback.

The experimental group of 58 students at D. Qonayev Secondary School-Gymnasium
No. 44, divided into experimental and control subgroups, demonstrated that the systematic
use of a digital portfolio leads to more substantial progress than traditional instruction alone.
Large values of Cohen’s d for writing performance and reflection confirm that the observed
changes are not only statistically noticeable, but also pedagogically meaningful.

From a methodological perspective, a digital portfolio should be regarded not as an
optional add-on, but as a permanent component of the English language teaching system,
which can be adapted to different levels of education. Its main value lies in providing a
structured, evidence-based picture of the learning path, where students do not simply present
final products, but consciously build and document the process of achieving them.
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Kucmerosa I'.H., Kimmuxanosa K. M.
AFBbUIIIBIH TIJIIH OKBITY JA HU®PJIBIK NIOPT®OJMNOMEH KYMbIC
ICTEYAIH NPAKTUKAJIBIK ACIIEKTIJIEPI

Anparna. byn makanana Kasipri uudpisik OutiM Oepy OpTachl KaFIaibIHAA aFbUIIIBIH TUTIH
OKBITY1a TUQPIBIK MOPTPOIMOHBI MPAKTUKAIBIK CHI13y Maceneci KapacTelpbuiaipl. 3eprreyre Jl.
KonaeB arbipmarsl Ned44 MeKTen-TMMHA3MACHIHBIH 9-CHIHBINTAFbl 58 OKYIIBICHI KATBICTHI, OJIap
IKCTIEPUMEHTTIK Tonka (N = 29) sxoHe Oakputay ToObIHA (N = 29) Geminai. 3epTTEYIiH MaKcaThl —
IUQPIBIK TOPTPOIMOHBI KYHET KOJJaHy OKYIIBUIAPIBIH TiAMIK JaFablIapbliHa, PeQIICKCUSICHIHA,
©31H-031 OaranayblHa JKoHE OKY OeJICEHUTIriHe Kajlaid ocep eTeTiHiH aHbIKTay. bip oKy TokcaHbI GOHBI
SKCTIIEPUMEHTTIK TON 63 )KYMBICTAPBIH JKUHAKTAY, OHICY JKOHE Tanjay YLIH HUQPIBIK MOPTHOINO0
kypannapsin (Google Drive, Padlet, Google Sites) Typakrsl Typae Konganabl, an Oakbuiay TOOBI
KYpBhUIbIMAAIFaH UUQPIABIK peIIeKCHICHI3 3CTYPAi popMaTTa OKbLABI. HoTmkenep sKciepuMeHTTiK
TOT OKYIIBUIAPBIHBIH a3y, alThUIBIM, OKY JKOHE THIHAAIBIM JaFJbUIapbl OOMbIHIIA OaKbUIay TOOBIHA
KaparaHJa aHaFypJIbIM JKOFapbl HOTHKEJIep KOPCETKEeHIH, COHIaii-aK ©31H-031 Taliay *oHe KaTenepi
©3IiriHeH Ty3eTy KaOileTTepiHiH AaMblFaHbIH KepceTTi. JKa3plibiM MeH peduiekcusi OOMBIHIIA
KoonniH d KepceTkilm apKbLIbl €CeNTENreH dcep KoJeMi >KOFapbhl JCHTeire »eTTi, Oy ajblHFaH
HOTHIKEJIEpAiH IeJaroruKajiblK MaHBI3ABUIBIFBIH Jonenaeiai. Makanaga mudpiblk noptdonno
MEKTEIITe aFbUIIIBIH TUTIH OKBITYZA SIICTEMENIK TYpPFBIAAH IYPBIC HETi3/eNill, HaKThl OiliM Oepy
KOHTEKCiHe OeiiMIeNnTeH Jkarnaiaa THIMIL Kypai OOJIbIT TaObUIATBIHEI KOPBITHIHABLIAHAIBI.

KinT ce3gep: undpibik mopTdoaro; aFbUIIBIH TITiH OKBITY; TUQPPIBIK OiniM Oepy opTachl,
peduekcus; Oaranay, SIEKTPOHIBIK HOPT(HOINO; ©3iH-631 peTTey apKbUIbl OKY; LHQPIBIK
KY3BIPETTLIIK.

Kucmerosa I'.H., Kimmuxanosa K. M.
MNPAKTUYECKHUE ACIIEKTbI PABOTbI C HU®POBBIM ITIOPT®OJINO B

OBYYEHUHU AHI'JIMIACKOMY SI3BIKY
AHHOTanus. B faHHOW cTaThe aHaIM3MpPyeTCS MPAaKTHYECKOE BHEIpEHHE IH(PPOBOro
nopTh oo B 00yYEHHN aHTINHCKOMY S3bIKY B YCJIOBHUSX COBPEMEHHOI IIU(POBOIT 00pa3oBaTeNbHOM
cpenpl. B nccinenoBanny npuHsin yyactue 58 yuammxcs 9-X KIIaccoB CpeIHE IIKOIbI-TUMHa3uu Ne
44 umenn [I. KonaeBa, pa3aenéHHBIX Ha KCIEPUMEHTAIbHYIO Tpymmy (N = 29) U KOHTPOJIBHYIO
rpynny (n = 29). Llenpro ucciaenoBanusi ObLIO ONPEICTUTh, KaK CHCTEMAaTHYECKOE MCIIOIb30BaHHE
U(GPOBOrO TOPTHOINO BIHIET HA S3BIKOBBIC HABBIKM YYAIUXCS, PEQIIEKCHIO, CaMOOICHKY W
BOBJIICYEHHOCTb. B TeueHWe omHOW y4eOHOW YETBEPTH OSKCIIEPUMEHTAJbHAs TPYIIa pEeryJsipHO
UCIIONIb30BaJIa HHCTPYMeHTHI I dposoro noptdonuo (Google Drive, Padlet, Google Sites) ms coopa,
penakTHpoBaHHS M peduiekcHMu CBOoel palOThI, TOrAa Kak KOHTPOJbHAas rpynma o0ydauach B
TpaauIIMOHHOM (hopMaTe Oe3 CTPYKTYpUPOBaHHOM U(PPOBOIA pedrekcun. Pe3ynbpTaThl mokas3anu, 4To
ydammecsi SKCIEepUMEHTAIbHOW TPYMIIBI MPOJAESMOHCTPHPOBAIN 00Jiee 3HAYMTENBHBIA Mporpecc B
HaBBIKaX MMChMa, TPOM3HOLICHUS, YTCHUS M ayIMPOBAHHS 110 CPABHEHHIO C KOHTPOJIBHOH IPYIIIION, a
TaKKe Pa3BWIM 00Jiee CHUIIbHBIC HABBIKM CaMOAHAIM3a ¥ CaMOCTOSTEIBHOTO MCIPABIICHUS OIIHOOK.
Pa3mep addekra, paccuntanHbIi ¢ Hcnonb3oBanreM koddduimenta d KosHa i mucbMeHHON peun
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U pedieKCHH B SKCICPUMEHTAIBHON TpyIIe, TOCTUT BHICOKOTO YPOBHs, YTO YyKa3bIBacT Ha
MEJaroruueckyl0 3HAa4YMMOCTh TMOJYYCHHBIX HM3MEHEHUU. B cTaTbe nemaercs BBIBOJ O TOM, YTO
nudpoBoe noprdomo spisercss 3h(HEKTUBHBIM HHCTPYMEHTOM B OOYyYEHUM aHTJIMHCKOMY SI3bIKY B
IIKOJIE TIPU YCIOBUH €r0 METOANYECKH 000CHOBAHHOTO UCIIOJB30BAHMS U aJIAalITAMU K KOHKPETHOMY
00pa30BaTeIbHOMY KOHTEKCTY.

KawueBbie cioBa: nudpoBoe moprdhoimo; 0OO0ydYCHUE AHTIIMHCKOMY S3bIKYy; IU(GpOBas
oOpa3oBarenbHas cpena; pedIeKcHs; OlEHUBAHUE; ICKTPOHHOE MOPTQOIUO; CaMOPETYIHPyeMOe

oOydeHue; 1udpoBast KOMIIETCHTHOCTb.
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